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Current Situation, Hot Spots and Review of International Research on
Differentiated Instruction
—— Analysis Literature Based on WOS Database

BI Meijie’, HUANG Honglin’
1. The Department of Educational Science, Virje Universiteit Brussel, Brussels 1050;
2. Fujian Institute of Education, Fuzhou Fujian 350025

Abstract In the context of Western multiculturalism and the increasing demand of inclusive education,
there is a growing interest in differentiated instruction (DI) that meets the learning needs of students with different
characteristics. This paper uses CiteSpace software to analyze the international journal literature on DI from the
core database of Web of Science and draws the knowledge maps. The results showed that existing researches focused
on student diversity, DI theories, classroom organization strategies, DI implementation effects, influencing factors
and so on. From 2018 on, researchers began to focus on teachers' understanding of DI, enriching their professional
training, and enhancing their ability to DI. Analyzing the hot spots in the field over the recent six decades, we found
that DI has been pursuing the intrinsic values of harmony and holistic development of everyone and it advocates the
role of students as learning subjects and teachers as teaching leaders. However, in the future, research on DI needs
to be strengthened in the term of analyzing students' understanding and perceptions of DI.

Key words differentiated instruction; multiculturalism; classroom instructions; student diversity
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Reasoning-Representation-Explanation: Constructing a Logical Framework
for Teachers' Big Idea Teaching

LI Gang
Faculty of Education Northeast Normal University Changchun Jilin 130024

Abstract  Organizing teaching implementation around big concepts is an important trend of current
curriculum teaching reform in my country. The core concept of large-concept teaching mainly includes two aspects,
one is to promote students' structured thinking and ability transfer, and the other is to promote teachers' overall
grasp and deep connection. The logical framework for teachers to conduct large-concept teaching includes three
parts: teaching reasoning, teaching representation and teaching explanation. First, the scientific construction
of large-concept teaching is completed through pinball reasoning, and secondly, the large-concept teaching is
achieved through multiple representation Logical presentation, and finally, the hierarchical transformation of large
concept teaching is arrived through circular explanation.

Key words  big idea teaching; pedagogical reasoning; pedagogical representation; pedagogical explanation
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