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Chinese Students” Reading Literacy is Weak in Where? Based on the Analysis of Test Results of PISA 2015
Yu Wenjing
Institute of Education, Jiangxi Normal University, Nanchang 330022
Abstract: Reading literacy is the foundation of core competencies. The PISA2015 reading test emphasizes the cognitive ability of
students to face different reading texts and different reading tasks when they participate in social work and life. From the test results,
the average reading literacy of Chinese students are below the middle level. Based on PISA 2015 reading framework, we can find that
Chinese students” reading literacy is weak: the cognitive level is not high, the reading mode is single, and the reading meaning is lost.

Therefore, the use of cognitive guidance teaching is the core to improve students” reading literacy; the reconstruction of curriculum
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with intelligence is the key to improve students” reading literacy; relying on communication to generate significant is the goal of
improving students” reading literacy.

Keywords: reading literacy, PISA 2015,test results,analysis,enlightenment

IR 239,239,239,299,230,239,930,939,939.239,299,099.939.939,939.939.239,239,239,039.239. 930, 239,239,299, 099.239,939,939. 939,299, 999.939. 930,239,239 930, 299,099,939, 239, 299,930,939, 239,939

31
33 . " [D]. .2009.
[34] ) [D]. 2009.
135] ) — [D]. 2010.
ET " [D]. 2011.
k71 . [D]. 2015.
138] . [R/DB].2015.
[39] . [R/DB].2015.
[40] . [R/DB].2016.
[41] . [R/DB].2016.
[42] . [R/DB].2016.

A Meta-analysis of the Effects of Teaching Efficacy on School Students” Workload
LiuJiao & Zhu Yamei
Faculty of Education, East China Normal University, Shanghai 200062

Abstract: This paper presents a literature review investigating the effects of teaching efficacy on student workload in grade K—12.
A meta—analysis of 98 independent effect sizes extracted from 42 studies involving a total of 82758 students and teachers indicated
teaching efficacy have a medium significantly negative effect on student workload — mean ES=-0.537 . The results show that, the
relationship of student and teacher greater extent reduce the students” workload; teaching efficacy mainly to reduce the subjective
feeling of students in the academic burden and no effect on the reduction of operating time; biological, mathematics and physics were
found to reliably moderate the effectiveness of teaching efficacy.

Keywords: meta—analysis, student workload, teaching effects, k—12
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School’s Contributions in the Student Burden Alleviation:
Taking subject selection system of Shanghai Caoyang No.2 High School in Response
to New College Entrance Examination as an Example
Yi Zhenzhen & Wang Yang
Institute of Urban Development, East China Normal University, Caoyang No.2 High School, Shanghai 200062

Abstract: Nowadays, in the education system of contemporary Chinese cities, it is a commonplace topic to alleviate the burden of
students in the primary and secondary schools. As one of the numerous measures taken by Shanghai Caoyang No. 2 High School in
response to the new college entrance examination, the subject selection advisory system is a successful attempt to "student burden
alleviation on schools". From the perspective of educational field, this advisory system fully taps the students” initiative, and at the
same time of promoting the interaction among the actors in the education governance system, the production of space is completed.
The long—term guarantee mechanism for student burden alleviation necessitates the full participation of all the actors, and it can form
a joint effort to ensure the dynamic well operation of the system.

Keywords: student burden alleviation on school, new college entrance examination, subject selection advisory system, educational

field
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