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The PM Story

A snapshot of the history and philosophy
behind the number 1 primary literacy series




Here is PM.

PM is Price Milburn.

The PMs are the number 1 guided reading series — and have been for over 50 years.
The PMs are the best books to build the balanced reader.

The PMs are published by Nelson, a Cengage Company.

We believe in the power and joy of learning.
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Impact

The PM series is a leading literacy program in EFL & EAL/ESL markets
around the world, including:

Australia & New Zealand — used by 90% of primary school

USA — used by 80% of elementary schools

Canada — taught in English and French

United Kingdom and Republic of Ireland — distributed widely since 1996
Europe — selected PM readers translated in Danish

Middle East - the PMs used by Ministries of Education and schools across
the Gulf. PM Collection is an Arabic cultural adaptation of selected PMs
Asia — the PMs are widely used across Asia
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What is the Balanced Reader approach? 31 [ =2 P 2 244
How does scaffolding and levelling support the Balanced Reader?
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Comprehension - a
definition

P RE T E X

Reading comprehension is the ability:

to process text,

to understand its meaning and

to integrate with what the reader already knows.
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The Balanced Reader (JEF[EEE)

English language mastery requires three
interconnected skills:

 Decoding (fiEhdaEE /1)
* Fluency and phrasing (/i F &)
« Comprehension (FRfIEFE /1)
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Decoding (fEfHET1) —
the ability to apply
knowledge of letter-sound
relationships, including
knowledge of letter patterns,
to correctly pronounce
written words




DECODING FLUENCY

& PHRASING

uency & Phrasing(Ji )
— the ability to read
smoothly, accurately and
efficiently. Fluency is
dependent upon the ability
to decode the text.



DECODING FLUENCY
& PHRASING

COMPREHENSION Comprehension(fiﬁﬁﬁ%ﬁ) -
Literal the ability to understand the

Inferential

Response meaning of the text.



DECODING FLUENCY
& PHRASING

THE

BALANCED
READER

COMPREHENSION
Literal = Inferential = Response The balanced reader reads a
wide range of text types and
o 3ot genres with understanding.
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DECODING FLUENCY
& PHRASING

THE
BALANCED

READER

COMPREHENSION

Literal — Inferential — Response
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We believe that
comprehension js at the

heart of reading..
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What does an ‘unbalanced reader’ look like?
“HQEET L E” AT ARER)?

* Some approaches to English Language Teaching privilege
decoding or fluency and phrasing over comprehension —
this can lead to ‘unbalanced readers’

* An unbalanced reader may be able to say words
correctly — but without comprehension

* An unbalanced reader may sound fluent, engaging and
accurate — but without comprehension

Balanced readers need to be able to do all three things
to ensure that comprehension is deep — at the

conceptual level
an == ®ig
Pigis EII




An example of an ‘unbalanced reader’

Fido is a black dog.

 What colour is Fido? (Literal)
* What other colours can dogs be? (Inferential)
* How do you feel when you see a black dog? (Response)
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Why is the balanced reader important?
A B9 5 1 ) e AR B L

* The overarching goal of reading instruction (in any
language) is to create readers that can learn about
the world, integrate that learning into what they
already know and then use that knowledge to
communicate and change the world.
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How do we develop balanced readers?
AN 35 T 354 PR e

To developed balanced readers requires:

e Teachers who understand the need for balanced
readers

* Materials (levelled books) that support the
integration of decoding, fluency and phrasing and
deep comprehension

* Instructional approach that focus on decoding,
fluency and phrasing and deep comprehension



What is the balanced reader approach?
o)A [ 152 R 807 B A R B AR Y 2

An instructional approach where decoding, fluency
and phrasing and comprehension are taught in

unison using finely-levelled books.



Scaffolding (z#p)
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Scaffolding (37 %8)

Scaffolding refers to the support that teachers and finely-levelled
books provide for English Language Learners.

(S BT 2 0T RN A3 0 M 5 A S 25 51 BT AR L1 S )

Scaffolding around a building keeps workers safe when moving from
level to level.

Scaffolding in English Language Learning makes learning
safe from level to level.

Levelled books add ‘just the right amount of challenge’
from one level to the next.

The PMs are the most finely-levelled texts for developing readers.
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Scaffolding (37 %2)

Reading materials without scaffolded support do
not support the balanced reader.

Levelling is crucial to providing scaffolded support.
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Levelled books (42t A%)

* A levelled book collection is a set of books
organised in levels of difficulty from the easy books
that an emergent reader might begin to the longer,
complex books that advanced readers will select.

* The books are organised on a continuum of
increasing difficulty.

* Not all levelled book collections are created equal.
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A continuum of 1ncreasing
difficulty

7FE 152 ik 11k (4 9k B BE T
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READING ACHIEVEMENT AND PROGRESS

SAPPHIRE

The PM senies is meticulously levelled and
ensures students are gradually introduced to
books which are organized according to o
continuum of increasing difficulty.

RUBY

The PM series has token the complex
Baolonced Reoder Model and broken it down
into 20 imcremental levels, spanning all years
of primary school.

EMERALD
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PURPLE

MAGENTA
RED
BLUE
GREENM
ORANGE

PM LEVELS 1(2(3(4(5|6 |7 8|9 |10|11(1213(14(15|16(17 18|19 20|21 22|23 |24 (25|26 |27 |28|29 |30




e Students will meet the same high-frequency words
and sentence structures multiple times within each
book and within each level
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Levelling (4%)

Levelling refers to the controls that have been used when
writing the texts.

» Word count (£4%)

* Vocabulary(iq]7l")

* Print and layout(E[l il 1k =15 11)
e Text type or genre( S AA)

* Sentence structure(f] 145 4))

e Text to illustration match(}& S JLFL)
* Punctuation(#5 &)

* Concepts(ft )




Word count (Z£ZY)

* The number of words in the text increases through
the levels.

Here comes Monkey. One day, Mother Bear said,
“This house is too little for us.
Monkey Is on a big bike. Baby Bear has nowhere to play

on cold days.”

“Yes,” said Father Bear.
“The cold winter is coming.

Let's go and find a big cave.”

PM Level 3 FLTRP GR1 Set B PM Level 12 FLTRP GR 5 Set B
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Vocabulary (ia]7)

* High-frequency words( /54l 14])
* Content words(N 25 1R]7L)




Print and layout (EpkiAnps =it
)

* Font choice — supportive for learners
* Font size
* Line breaks to support meaning

One day, Mother Bear said,
“This house is too little for us.

Here comes Monkey. Baby Bear has nowhere to play
on cold days.”

Monkey is on a big bike.

“Yes,” said Father Bear.

“The cold winter is coming.

Let's go and find a big cave.”

PM

Line breaks
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Text type or genre (3Cik)

* Narratives are particularly useful for teaching English

* The traditional story structure is familiar to all cultures.
It supports prediction (which is very important in
decoding of words and sentences) and comprehension

e Orientation (who, what, where, when?)
* Complication (or series of complications)
 Satisfactory resolution (they lived happily ever after)

* Non-fiction text types such as persuasive or
informational texts are carefully written providing
support for the learner.
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Sentence structure (f)F4H#)

* Simple sentence structures (Here comes Monkey.)
* Inverted sentences (Monkey is here.)

* Introduction of phrases and clauses leading to
more complex sentences in higher levels

-
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Punctuation (k5 5)

* Gradual introduction of punctuation




Text to 1llustration match
(B SC LR )

e Text to illustration match is very important in the
lower levels

* Higher level texts have illustrations or photographs
to explain complex vocabulary or concepts
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Concepts (2

* Universal concepts, easily understood by all learners




Some examples of levelled

books

 Word count (‘7%Y)

* Vocabulary(iq]7")

* Print and layout(E[ B FIHERR % 11)
e Text type or genre(4K)

e Sentence structure(™]) 1 45 14))

* Text to illustration match (& CULHL)

* Punctuation(#r i)
on == Lig
Pz EII

e Concepts(fif )
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Monkey's Big Bike
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Here comes Monkey.

Monkey is on a big bike.

Text type(3C4K): Orientation
(who, what, where, when)

BUH-TR A XTI A TR
Mo AN R IAES A

Comprehension-FEfEHE 17

High-frequency
words (= A1) such Content words( 4 25 370)
as here, comes, is, on such as bike

A 4
Decoding-f##5%RE /) Comprehension-Ef#fE /)
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“Look at my bike,
said Monkey.
“My bike is big.”

Print and layout(HERR):
return sweep based on

a chunk of meaning

MR A = AT

Fluency and Phrasing-

vl 3

Text type(3C /) : Complication (Little
Teddy wants to ride the big bike)
BER-KRE: EMKE. EEKRE

Comprehension-FEfRHE 17
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"My bike is little,”
said Little Teddy.

S¢



Look at Little Teddy.

Simple sentence structure(ﬁﬁﬁﬂ@’@%%*@)

Decoding and Fluency and Phrasing-f&i% &
JIRGRA

40
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“Little Teddy,” said Rabbit,
“Monkey’s bike is too big."

lllustration/text match (& SCIULHL):
absolute and note that pictures
also convey meaning

ZEEmREXER X

Comprehen&n-ﬁﬁ@ﬁ%ﬁ
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Little Teddy is on the

“Oh, no!” said Rabbit.

big bike!




14

“Little Teddy,” said Monkey,
“here iIs the little bike."




Little Teddy 1s happy.

Rabbit I1s happy, too.

T
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Text type 3L {A<: Satisfactory resolution . .
. Comprehension-3
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Monkey’ s Big Bike
Primary G2 set A (PM Level 3)

e Word count(#.i7%§) — 67

e Vocabulary alil)

* High frequency words(f=;#ii14]) — at, big, comes, Here,
little, look, my, no, Oh, on, said, the, too

 Content words (N %5177 )—- bike
* Print and layout — return sweep based on a chunk
of meaning MR AR it WidT

* Text type — Narrative (imaginative) must have an
orientation, complication (or series of
complications) and a satisfactory resolution

SRR SERNAFE AR KRS
AfpssE
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Monkey’ s Big Bike
Primary G2 set A (PM Level 3)

* Sentence structure(fa] .5 7) — simple sentences
(Look at Little Teddy.)

* Punctuation(fr &) —., 1 “

e Illustration/text match (& S ULFC) — absolute, note
that pictures also convey meaning

* Concepts(f%:2>) — animals, bikes, big, little




AU BESRRE

® House-hunting
= RAEH T3}

[ #5752 | Beverley Randell 3
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House-hunting
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One day, Mother Bear said,
“This house is too little for us.

Baby Bear has nowhere to play

on cold days.”

“Yes,” said Father Bear.
“The cold winter is coming.

Let's go and find a big cave.”




In the morning, Father Bear,
Mother Bear and Baby Bear
went into the forest

to look for a new home.
They wanted to find

a big, warm cave.



“This one Is too little,”

said Baby Bear.

“That's not a home for bears,”
said Father Bear.

“It's a home for a rabbit.”




“This one is too big,” .

said Baby Bear.

“That’'s not

a home for bears,”
said Mother Bear.
“It's a home

for a moose!”




“Let's go and look
for a cave in the hills

by the river,” said Father Bear.

Baby Bear went up the hill first.

He saw a beehive.
“l can smell the honey inside it

he said.

11



Then, Mother Bear saw a door
in the hillside. She opened it.
“Here's a big, warm cave,” she said.

“This i1s a good home for bears.”

“We can go fishing in the river

if we come here,” said Father Bear.

13



The three bears went inside.
Baby Bear ran downstairs.
“"This is Father Bear’s bed,
this is Mother Bear’s bed,

and this is my bed,” he said.

“Let's move Iin today,”

said Mother Bear.

15



So they did.



House—hunting
Primary G5 set B (PM Level 12)

* Word count(=%i) — 223
* VVocabulary (iF][)

* High frequency words — first, morning, smell, wanted,
warm

e Content words — bears, beehive, cave, downstairs,
hillside, home, house, moose, nowhere

* Print and layout (HEhk)- up to 7 lines of text per
page, varied placement of text

* Text type(3C14&) — Narrative (imaginative) must have
an orientation, complication and a satisfactory
resolution

e
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House—hunting
Primary G6 set B (PM Level 12)

 Sentence structure — more complex sentences(#]+

é%*@%jﬂﬁ%%) (In the morning, Father Bear, Mother Bear and Baby
Bear went into the forest to look for a new home.)

II(

e Punctuation —., ! “ bolding for emphasis (Moose)

* |[[lustration/text match — supportive illustrations
(not an absolute match), note that pictures also
convey meaning (&l VLA ik Bh, (A& E AR E)

* Concepts(#4x) — home, family

e
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Building the Balanced
Reader
Decoding-f#ifg

* Encourage automatic recognition of high-frequency
words. Remind students that this allows them to focus
on meaning.

e RO S SUIRE 17, 2 VA R SR TR L

* Ensure students are transferring their phonemic
awareness and knowledge of letter—sound relationships
when decoding or confirming unfamiliar words.

B 525 2 AR B A S A 1 ST Rl 3
195 2 BRI 5 BE 5 2556 2 MR L 1
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Building the Balanced
Reader

Vocabulary(i7] 7))

Key High-frequency Words( = 4 ir])
* first, morning, smell, wanted, warm

Content Words( N 2 14)71)
* beehive, cave, cold, downstairs, hills, moose, move,
nowhere

i
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Building the Balanced

Reader
Fluency and Phrasing (i)

* Observe students’ ability to integrate meaning, language structures
and visual information as they read. Remind them to crosscheck,
confirm or self-correct by re-reading or reading on to gain meaning.

WA AE T L h 8 & DO TR X TE S S5 M A1 S B R e

* Emphasise attending to dialogue as an aid to meaning. Locate
guotation marks and identify the speakers.

Z 5 LA BB A o K3 515 AR N

* Ensure students respond to punctuation within and at the end of

sentences.
PM

Ff DR A A A b AR R A5




Building the Balanced
Reader
Key Language Structures (<88 7)1 25 14)

* Complex sentences are used(f H E J+n)), e.g. In
the morning, Father Bear, Mother Bear and Baby
Bear went into the forest to look for a new home.

e Conjunctions are used to join clauses(%E 7 H T 1&E#:
MH)), e.g. “This is Father Bear’s bed, this is Mother
Bear’s bed, and this is my bed,” he said.

__
PM



Building the Balanced
Reader

Comprehension (Ffi#fE 1))

Why did Father Bear want a cave by the river?(Literal)
Why did the bears want to find a warm cave?(/nferential)

Why was Baby Bear happy when he saw the beehive? (Inferential)

e
Pz

PM




Recurring characters also

assist with comprehensionses
WA H BT ELARRE /)

Recurring characters in PM Readers:

e Bear Family (9 books)

e Sally (5 books)

* Ben (4 books)

* Jolly Roger (3 books)

* Monkey, Rabbit and Little Teddy (2 books)
e Little Bulldozer (2 books)

i
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How can we tell if a student is a
Balanced Reader?

YNART PPA S A A YT ) 323 7

Can the student

* retell the story in their own words (B¢ B C G & B8 W ER)
* recall specific information (BE 2] JEi4H 5 {5 2

* make connections between prior knowledge and the text (F&14 ¢ Bif
FNR 5 SRR R ER)

* explain, justify or expand the ideas in the text?(FE X 2 & = AT
fRE . WUREHh )

* respond to the text (HEXT 3L &5 i H i 1)

If you are a balanced reader you can do all of these things.
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Recap

What is comprehension? {14 ;& B f# EE 77 2
What is a Balanced Reader? 114 & 3217 [ 5L 2

SCER5 G R adnT A Bh T R SR I ] e ?

How do levelled books support the Balanced Reader?
QAT 38 I 70 TR AS 5 IR T ) 15

How can we tell if a student is a Balanced Reader?

APAR] D1t 2 A e R Al ] 13 7
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What is the Balanced Reader approach? 327 i) 2 & & A4 2

How does scaffolding and levelling support the Balanced Reader?

PM



